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ABSTRACT 
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Through the proyisibh of state f 1111*83 by legislative action, the 
people of Florida have indicated their desire to meet the special 
education needs of exceptional studerilis. The Florida Depart;ment 
of Education is ready to cooperate with parents, teachers, school 

admiriistratdrsj other agencies arid irit^reSted citizens in an 

effort to establish instructional programs for exceptional students 
as the local" cbtnmuriity may need. 

The right of an exceptional studerit to a free public education must 
be fully implemented,* This Resource Manual should assist local 
school systems in developing appropriate procedures to provide 
those special arrangements which will enable the exceptional student 
to ,make greater progress toward optimal growth and development. 

It is hoped that this Resource Manfaat will help bring clarity and 
direction to educational pianningnEor exceptional students in 
Florida and be broad enough in scope for the varying needs of the 
individual and the community.. 



October, ,1980 
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PURPOSE OF RESOURCE MANUALS 



1. To provide information regarding general considerations 
for development and evaluation of district programs for 
exceptional students i. i 

2. To provide information specific to program development 
and evaluation for each area of exceptionality - 

3. To serve as a vehicle for planning and communication among 
the exceptional student staff, school principals, parents 
and other education and^ cbmiuuhity programs within a dis- 
trict. \ 

Volume II^G was developed to offer a ^laririihg/evaluatioh frame\/ork 
for districts in providing educational programs for gifted students- 
School districts are faced with problems of: making prbgrams 
^^spoas4ve to the heeds of exceptional students, increasing the 
effectiveness of programs and serviced in resolving the needs of 
exceptional students, arid iricreasirig the resource efficiericy and the 
procedural reliability of processes used- Sdlvirig these problems 
means that school districts must adopt the concepts of planning and 
management and adapt the corresponding procedures to use in continu- 
ing programs. Infdrmed decis ion-niaking is reqiiisite to quality in 
education and is a logical outgrowth of comprehensive planning and 
systematic management, _ 

Florida law mandates that an appropriate educational program be 
provided for ail gifted students^ This resource manual is offei^ed 
to assist districts in more closely approximating exemplary instruc- 
tional programs i 



vxi 
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DEFINITION 



A >»lFted child Is one who has superior liitel Lex:tual dovelbpmehl 
arid is capable of h Igh perCbrmarice. The mental develdpmeht of 
a j^lfted child Is twd(2) standard deviations or more above the? 
mean. (SBER 6A-6. 3019(1) J 

eRlTERiA FOR EtiGlBIbm' 

A. r.Q.--Twb(2) standard deviations above the mean on ah 
Individual test of Intell Igence as admin Istered bv a 

certified specialist in school psychology.^ (SBER 6A~6 . 301 9 ( l) (a) ) 

1. This is determined by the use of the WISC-R, WTPSI, 
WAIS, SOMPA or Stanford Binct. 

T, A standard error of meaJHire.;ient consistent witli that allowed 
by the individual test may be considered In individual ' 
cases, but this is not Intenfied to extend the xlefinitlon 
of gifted. - ' 

3, Consideration of cither part score of the WISC-R (Verbal 
or Per f ormUnce) may be made subject to the psychoioy^is t 
written analysis of variables contr ibutinp. to either a 
high or low part score. Such analysis should not he 
made on only a partial administration of the VJTSOR. 

B. A majority of characteristics of gifted children accord Inc; 
to a standard scale or checklist. (SBER 6A-6.3019. (l((b)) 

1/ Recommended lists are included in the appendix. These 

include all forms of th^ Renzull 1-Har tman Scale and v 
those scales developed by Dade and Citrus Countlos. . ^ 

2* \Vhen develj)piB|G standard scales, the following cate-_ 

gories should ^e included:' language, conceptual Izat idrt 
soc ial izat ion, produc t ivi ty , creat Ivitv , leader sh Ip 
and mo t iva t ion . 

C. Demonstration o f a need for special program. (SBER 6A'6 . 3019 (1 ) (c) ): 

1. A need for special program placement may be established 
when the stud en t : 

a. Is^dt bperatlrig at max imum potential 
academically . (je, g . standardized test scores are in 
the average or low ranges for j?xpectancy 

age; or achievement exceeds the grade level 
placeiherit by two or more years; • 

b. exhibits ^i;;ial behaviors (either positive or negative) 
in the classroom that are iricdmdatible with age level; or 
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c. \u\H liipjii) i" i i t i c»M ior p*»r forming; at IiI^^Iut h'vt'Is til 
r<>ni*opt ii.i i i Ziit ii>n miuI prtti'pt lt)n as hIiowu by tii<' 
huitvhiiiai lilt t'M l^t^nt**' Lt'Mt; It^arnln^^, ahilit.lr.s 
^ asMi-HWiuMits (v.y,. S.OJ., It!»A, I)T1J\) ariti obscr val) 1 o 

d tv(»rKciit i)oliavi(^rs (juh' Appt'nillx, "Stiulfnt Stutly 
i'onn - ■ ^ ' 

II. PRiXEDURES FUR SCREEljlrJc * . 

A. i\>pn I.iL it>n to he SI- rtM.MU'tl : K-ll^ 
Prtuoss 

i. ki'vii'W ill Kitnip .uimin ist tTiui s Landa ril I /.rd Li'Sts. Sl^;iU- 
r i cant smrt'.'i : 



a. Mi'l ropii L i tan Kivuliiu'ss Ti'S t 1 ** «' ^ "A* 

h. Calilornia Ti'sL o\' Haslc Skills, S L an I i»ril Ai'li I ovcnu'Ot 

Trst , Mt'tropt) 1 i t an At !U t-viMhrhL Tivst ^-stanliu's o{ 9 

in twn;<;or nu)re areas 

Ca I 1 iorli fa Ai h I i'vcmiumi L 'ri-st--in j;rorf of TH) or abiwe 

I n any d 1 I lu' I liri'*- a riMs 
il . Oils L»Muu)n--st'cir*-s t)r ill'ii)r ^;ri'at»'r ^ 
f. Striu'turt' (if Tiiti'l It'cL (.St luliMit in ^^raUr.'q K-^ ) --si o rrs 

oi at Il'.ksL two }\r.i(Ics ahDvu )',r.ule placomrht oil \ or 

IMO Vi' so h t i'S t s . 

:\ Ruviow oi ^tui i V lUua l^><aiulard I /^ihI Losts. S 1 v,iU f i (' ant 

SCO ri-s : ^ 

/ ■ 

a. S Los soil — 130 or 

h. Mi'^irthy Cli f lU ruii ' s Sf.ilii — 130 or ^^ri'ator- 
1. Rovloy^of iVoti-ac-adeirilc por f urinanr (» 



a. Use of Renzu I It-Mar ttTi.xn Scali* or other r Ifa rat: t er I s t i c s 
checklist or Intorest; i iivi'ii t or v . 



b.^ Inptit f roiti -pnront s, teacliors, schooi personnel, stndents 
t hems elves and others in cont ac t w 1 tji the pot en t ia 1 
cand idiit e. 



Underachieving; ^Uftod st^d^^nts wiH often demonstrate higli variability 
of sct>res dp any standardized assessment. Any student who sliows out- 
statitftng ; c«ipablll t ICS fn any area slionid fiave screening; inrornalion 
reviewed carefully* 



IVi PRCKEDURES FOR -REFERRAL 

A standard referral system will be estaimslicd in /each individual 
school district to insure each student an appropriate evaluat ion 
relative t:^ the refGrral. Referrals may be originated by school 
personnel, parents, student peers, community agency per sophe L , _ t he 
55tndent or district screening prbcedures_. Referrals mav be r"'^de 
by community agencies tlirough tbe distrTHt office designated in 
the district Procednre6,wHb will gather fihe necessarv data. 

- ) 
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A. -Tlic print: Ip^'il or tlesl^^iiee hHouIcI iissign r c.spbn s Ibl lit y for the 
collt»ottoh of iiif ormat Ion to be Inclutleci on tlie referral form;- 
Sui'li ihrormatlon Hhoiilil liiclikle: rc\sul ts »of al 1 sc reenin"^ 
» ilala^ .sLatemoiit of reason for referral , ir)UlrCat Ibn. that parentai 

pt^rmisslan. for testing- has^ been obtained ;ln<1 is bri,.f ile in the 
eiimiilat lv# reebrds. The referral should be, -signed by the princi- 
pal or his deslgiiee. ^ ^ . 

^ 

H. The reason for tlie referral sliblild be explained to the parents 
or jUi'ii^t^l ""When slj^ried permission for formal evaluation is 
bb ta Lued . • 

C.' After a careful review of the referral information by qaaitfied^ ^ 
ptitsohnel lit the school level, the ass IgnerfLpersonnel may: 

a. request further 1 nfbrnva t ion from Che school 

b. 'Initiate the referral for formal evaluation by "sending the 
completed referral to the approprinte office (according to 
spec If Ic. district procedures) . 

V. PRdCEBURES FDR EVALUATION 

A. Formal Intellectual evaiaat'lon witi be conducted by a certified 
psychologist in accordance with directions for the Individual 
test In the test manual. in addition eo the intelligence test 
(I.e. Che WISC-R, WAIS, WiPST, S0MPA, or Binet), other assess^ 
meats such as tlie Wide Range Achievement Test, Bender, or 
Giiodenough Quick Test may be administered at tlie "psychologiist ' s 
discretion; 

B. Formal evaluation must also include a statement of noh^acadeirilc 
pei^formance. This includes cliarac ter is tics .checklist s obtained 
through screening procedures and a statement of need for special 
program placement. 

C. Re-Evaluation ^ ' ' 

Comprehensive re-evaluation of the student's perforrharice in 

the special program must be conducted every three years. An 

individual intelligence test is not required nor recbirimerided 

for this purpose. The re-evaluation may include a review of 

the individual t-ducational plan^ an update of the -characteristics 

checklist and a statement of need for cohtinuatidri in the program. 

In individual cases^ students may be referred to the psychbld- 
gist for fbrmal evaluation. In such cases where the teacher(s) 
br other schbbl personnel have concerns about the stud,ent's eligi- 
bility and placement in a program for the gifted^ it is appropriate 
for a schbbl district to "have a reevaluation procedure which would 
consist of the administration of another individual inteiiigence 
test. This prbcedure could, also, apply in cases where students 
were placed" in a gifted program utilizing the standard error of 
ineasuremerit or either the veVbal or performance score on the WISC>ir- 
The decision for the most appropriate reevaluation procedure to be 
used for each gifted student would be made ,'ioca^iy; However i this 
should occur only when there is sufficient documentation that such 
retesting is an appropriate procedure. . » 

. ■ ' is 
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PROeEDURES FOR BETERMINIfC ELIGIBILITY AND PLACEMENT 

A. Determiriirig Eligibility 

1. The evaluation procedure must be compieted by qualified 
persdririel before a staffing committee meeting may take 
place. All information necessary for determining eligi- 
bility should be available for review at the staffing 
meeting and then filed in the stadent^s cumulative record. 

The eligibility staffing committee is responsible for 

recommending exceptional student education program 
eligibility in accordance with established j::riteria 
completing a summary report of tlie results of the_ 
staffing and submitting it to thB administrator of 
exceptionaistodente ducat ion ] 

- 2. The staffing committee must be composed of a miriimurn of 
•three (3) professional personnel , one( 1 ) of whom shall 
be the district administrator of exceptional students 
or designee. Additional personnel may be involved in 
the eligibility and placement recommendation by prbvid- 
' ing information or by attending the staffing meeting. 

Every effort sliould also be made to involve the student s 
parents in tlie staffing conference, with documented attempt 
to involve parents filed in the cumulative records. 

B. Placement 

1. The staffing committee determines that the evaluation 
data fulfills the required criteria for the gifted pro- 
gram. Once eligibility Is confirmed, the staffing com- 
mittee will be responsible for developing lEP and recom- 
mending placement for the eligible student. 

2. The following bptibris for special placement are available: 

a. Basic class wit;h supplementary consii 1 tat ion or 

special education service f 

b. Basic class supplemented by itinerant Instruction ( 
or a resource room program 

c. Special class either part-time or fntl-time in a 
regular school 

d. Special day school 

3. If the staf f Ing commltteo r(M*ommends placement or denial 
of placement, parents must be notified in writing of the 
reasons for the ciecis ion, including procedures to be 
followed for requesting a review confercMue. . ' ^ 



a . 
b. 
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4; Xj^e principal of the appropriate school(si must ;be noti- 
fied in writing of the staffing committee's recommendation. 

* 5; When placement is recommended, the parents must be infbrihed 

of their doe process rights and all procedural^ safeguards, 
informed parental consent must be obtained prior to place- 
ment. This ^hould be in writing in- ord^r to have evidence 
that the parents agree to the placement. 

6. When placement, is denied, reasons for the denial must be 
given to the parents in writing along wttli procecfural 
saf^egaardsi Parental consent is not required in this 
casci 

7. In any communication with the parents, provisions must 
be made to use the language or other communica t ion 
commonly used by the parent unless it is clearly not 
feasible . 

« 

8. Should a parent refuse to grant consent for placement,- 
school personnel must ddcumeri t a t temipt s to secure con- 
sent and then may, at their discretion, request a review. 

9- The final responsibility for placement rests with district 
administrator for exceptional student education or 
designee (who must be specified iii district procedures). 

C. Transfer Students 

Student transferring from jr^ifted programs in otHer states or 
districts must meet, the criteria for elig ib i li t/, prior to 
placement in a gifted prbgitd^m. 

VII. PRSeEDtlRES F0R PRtSVIDING AN INDIVIDUAL EDUCATIONAL PUW (lEP) 

A . An irid ividual educa tibna 1 plan must be d eVe loped for each 
^.tuderit. 

The temi "individual educational plan** means a written state- 
ment for an exceptional student that is developed and implemented 
In accordance with the following definition of terms: 

I. Preseil t levels of edu^a t iona 1 per forma nee is defined as 
st.Ttetmjnts of a student's performance, as appropriate. In 
pre-academic or itcademic, speech and language, social, motor, 
self-help, emotional matarityi physical, pro-vocational or 
vocational "areas, as well .is a need statement regarding 
spec ia 1 ly (ies i g,ned pliys ica J ediicat ion. The s tat emeu t slia 1 I 
iiutlude appropriate in^)rmaLl()n o^p^demonst rated skill mastery 
grade levels, or performance in terms c^f the student's special 
eduf-a t ion neiuLs . j'hese s ta t emen ts may i nc* lude a dese r 1 pt I oh 
of ht)Lh in-S( h()(>i and out ol st lioo 1 l)eli.iviur as relev.int. 
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expectation of what the student can achieve at the end of 
the current academic year or one year in a special program. 
Annual goal statements shall specify expected student per- 
fbrttiance,' as , appropriate, in pre-academic or academic, 
speech and language, social, motor, self-help, emotional 
marutity, physical; pre-vocational or vocational areas and 
specially designed physical education. Annual goals shall 
include statements of expected skill mastery, gradd*^ levels , 
or performance in terras of the student's speciai ec^oc^ioh 
needs. Goal statements may be formulated addressing both 
iri-school and out of school behavior as relevant. 



Shorts Dexm instructional objectives is defined as state- ^ 
ments which include the observable ski^i, behavior,, ar 
performance to be demonstrated atni— conditions under 
which the student will demonstrate mastery. The scope 
of short-term objectives specified shall reflect learning 
outcomes projected for a reporting period, or a quarter __ 
or a semester. Short-term instructional objectives shall 
be spei:ified for each stated annual goal. Short-term _ . 
objectives mast be related to each other and to the annual 
goal in such short-term objective tor eajch annual goal shall 
be a reasonable learning skill based on the present level 
of edncational performance. 

Special Education is defined as significant adaptations in 
one or more of the rt>llowing: curriculum, methddolbgy, 
materials, equipment or environment. Special education in- 
cludes speech therapy, occupational ' therapy , and physical 
therapy, and orientation and mobility training. Special 
education programs may be organized in one or more of the 
f 1)1 lowing patterns: 

(a) basic class with su])p I emehta ry consultation or special 

education services; 
(l^) basit: class supplemented by itinerant Instruction or 

a resource rebm program; 

(c) special class cither fiill-tirhe or part-time In a 
regular school; 

(d) special day school; 
public residential school; 

(t) hoh-publlc residential or day school through a 

cohtr.ictua I arrangement or other written agr'eement; 
(yj speci.il CI.7SS in a hospital or treatment center; 
(h) iiidiviUuaL instruction in a hospital or home setting. 

K el ^ i-L-tMi— S^r-v^i cxi s is defined as those appro()riate services In 
; rclTl i I i on to itistructton re(iaircd by tlie exceptional student t 
benefit f roth sjiec ia 1 education, such as trnns[)ortat ion, diag- 
lioslic and evaluation services, psycho 1 og i cn 1 services, soda 
services, student counseling, parent counseling and training, 
joi) placement, scliool inMltli services, medical services for 
(iiagnostii^ or evaiuntjon pur[)osc?s, hraillists, typists arul 
r4»aiiers iOr t!u» hlincl, i n t e rj) re t er s , spccinli/.ed materials 
aiul efju i pmen t . » ^ 

15 
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6. Particlpatldh In. regular education programs is defined as 
statements which describe the student's participation in 
basic or vocational educatidh specifying the hoars or 
percentage of time. ^ 

7. Anticipated initiation date is defined as the projected date(£ 
updn which the lEP and each program and related seirvice speci- 

^ fled in the plan are expected to begin. 

8. Anticipated duratidh date is defined as the projected date(s) 
upon which the lEP and each program and related service speci- 

^fied in the plan aire expected td end.. , / 

9. Evaluat ^^ -ci-iteria arid procedures is def iried as statements 
for each short-term iristructiorial objective v/hich include: 

(a) The test, tneasiiririg iristruiheriti or systeihatic. data col- 
lectidri device which will prdvide a direct measure of 
skill perfdrmarice arid mastery. 

(b) The dbjective prestated criteridri td be used iri dbjec- 
ti^^ as measured by the test, measuririg iristrurneritj dr 
systematic data cdllectidri device. 

(c) Dates fdr admiriisteririg the devices dr ccyllectirig skill 
performance data. 

(d) Data collectidri arid evaliiatidri df mastery/ridri-mastery df 
each short term dbjective must be coriducted dri a repdrtirig 
peridd(s), quarterly dr semester basis, as appropriate.* 



Each district Is responsible for desigriirig its own format for 
providing this information in a manner suitable for its own 
needs; 



B. Meetings shall be held to develop, review and revise a gifted 
stcident's lEP. 



1. A meeting shall be held at least once a year to review each 
exceptional student's lEP and; as appropriate, revise its 
provisions. The lEP should be updated continuoasiy and ^ 
reviewed annually i 



*See Resdiirce Manual Volume 111~A for further iriformatldh oh 
development a^d evaluatldri df Iridlvldual educatlori plans 
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2. Meetings shall include the following par4:icipants: 



a. A representative of the district school system; other i 
than the student's teacher; who is qualified to pro- 
vide or supervise the provision of special education < 

\ b. The student's teacher; 

c. One or both of tjie student's parents as provided in 
Rule 6A-6.331(7), FACi. 

d. The student, when appropriate; 



e. 



Othet individuals at the discretion of ,t parent 
or district school system. 



f , In addt-t ion, for an exceptional student who has be^n 
evaluated for the first tim(^, a member of the evalua- 
tion team -who is familiar with the results of the 
evaluation of the student. 



C. Preparation of lEP's 

Parental involvement in the development of the lEP is require'd 
by SBER 6A-6i33i. Such involvement is accomplished through 
parent participation at the eligibility or placement staffing 
or lEP coHLerence. Attempts to involve the parent (s) in the 
preparatio:! of the lEP mast be documentedi 

VIII. PROCEDURES FOR DISMISSAL OR REASSIGNMENT 

A- If th^re are indications to show that the student is not 

benefitting from the gifted program, the bvera 11 ef f ect ive- 
ness of the program for the student and the specific educa- 
tional plan fpr, the student should be carefulljy analyzed. 

Factors to be considered should include: 

t 

1. Excessive absences from the special program and the 
reasons for these absences 

2. Program content and expectations 

3. Conflicts botweeh special and regular program 

a. Scheduling 

b. Curriculum expectation 

c . Student perf drmance 

d. Punitive consequences due to participation in the 
special program 

A. Student and parentnl attitude 
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Dismissal or reassignment shdliLd be determiried by a staf f ing 
committee consisting of those persons listed in Sectldh VI arid VII^ 
fdllbwirig the complete re1j%ew of all evaluation iriformatibri 
and irifdr^jatidri cdmpiled by the teacher of the,_ gifted arid the 
basic educatidn teacher cdricerriihg the student's progress in 
the gifted prdgram. Every attempt should be made to irivolve 
• parents/guardians in the staffing committee, arid such attempts 
should be recdrded arid fil^d in the student ' s 'cumulative folder. 
The filial respdrisibility fdr dismissal dr reassignment -^will rest 
with thiB Director of Exceptidhal Student Educatidn or designee. 

IX. PROGRAM ORGANIZATION ^ 

Special programs fdr the gifted may consist of the following: 

1. B^sic class with supplementary cdrisultatidri and special 
educatidn services ^ 

2. Basic class supplemented by itinerant instruction or re- 
source room prdgram 

3. Special class ei iher full-time dr part-time in a regular 
school 

4. Special day , school ' c 

^ In placing a student into one of these educatidrial settings, it 
is important to refflember that the decision shduld be based dri 
the characteristics of the individual studiBtit, 

Xi INSTRUeTlOriAt PTOGRAM 

Any saccessfal gifted program has its philosophy firmly established. 
Such a philosophy mast be based on theoretical models that have 
been repeatedly shown to capitalize on the specific characteristics 
of gifted students; Recommended models are Bloom's Taxonomy, Guil- 
ford's Structure of the Intellect and Renzuili's Enrichment Triad. 

An example of a philosophy statement follows: 

In the state of Florida there are students who possess outstanding 
intellectual abilities which may require additional special 
instruction. In order to provide for the educational and persona? 
needs of these gifted students, intellectually challenging and 
aesthetically rewarding programs have been established throughout 
the state. 

The overall goal of the gifted programs is to encourage and 
facilitate higher levels of thinking, communication, independent 
study skills^ leadership abilities, productivity, creativity and 
self-awareriess» 

The gifted programs alsd seek to ehcdiirage students to maximir.e 
intellectual grdwth, td becdme aware of personal and community 
respdnsibiliti^^ arid td realize the impact of their academic^ 
social, emdtidri^l, creative arid leadership capabilities on both 
, the presiBftt and future. 
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Bi eurriculum 

to assure that specific goals and bbjectives^are des-igned to 
meet the unique needs arid learning styles of gifted students, 
curricula for gifted students should be developed around such 
inodels as Bloom' ^ TaxbrioiriY, Guilford ' s Structure of the 
Intellect arid Rerizulli's Eririchmerit Triad. 

When consider irig-^ur^iculum provisions, a confluent approach 
is recommerided; ,that is, a balance of cDgnit ive" and affective 
objectives arid activities. 

Bloom,' Guilford arid RerizUlli, models are provided below for 
reference: - . ^ 



Model 1 ; 



Bloom's Taxonomy 



The six areas of the taxonomy^ are : 



1. Kridwledge 

2. Compreherisidri 

3. Applicatiori 

4. Arialysis 

5. Syrithesis 
5. Evaluation 

While gifted curricalum usually 'emphasizes the upper three levels 
of Bloom's : Taxonomy (Apaiysisi Synthesi s, /Eval uat ion) , the entire 
cognitive domain of. the taxonomy should be considered iri the 
context of gifted clSrricnlum. Often, assumptions are made that 
gifted students are able to analyze, synthesize arid evaluate when 
they tack experiences in acquiring, compreheridirig arid applying 
knowledge as Blooms 's Taxonomy is arrenged. in a hierarchical order 
based on the generalization of knowledge or kribwledge transfer. 

i^om's Taxonomy of the Cognitive Domain r" 



types of Learning 



Kribwledge 
arid 

Cdmpr ehens ion 



Applicat ion 



Process Verbs 



def tnei dist iflguish, 
acqairei recall, iden- 
tify recognize, locate, 
demons t rate, discover , ^ 

restate, match, trarislate, 

- / - - - _ - "I 

illustrate 

solve, choose, report , 
collect , apply , model, 
organize, experiment, 
paint, code, classify, . 
construct report 



Applicatiori 



bdoks^ tapes, charts,, 
riewspapers , magazines , 
diagrams, records, 
models, people, films 
t . V. , arid radio 



dlaty, scrapbook, 
photographs , cartoon , 
map, mobile , illustra- 
tion, sculpture ^ 
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. 1: 






Analysis 
Synthesis 

• 

Evaluation 

t 

Bloom's T 


categorize; describe; 
dissect diagram; compare 
classify, analyse, sepa- 
rate, distinguish, deduce 
detect 

create; plan, design; 
originate, compose; ^ 
improve infer , explain, 
invent, hypothesize, 
combine ; specify , develop 

•justify, debate; consi- 
der weigh; appraise; 
judge, criticize; vali- 
date, compare, contrast 

axonomy of the Arf f ectiv^Ddri 


■ ^ 

chart, diagram, re- ^ 

port, commercial 

questionnaire, survey 

^graph 

story, play, recipe, 
song, cartoon,* game, 
invention, news ' 

article, magazine^ 

puppet show 

pamei evaidation; 
editorial, self-eval- 
uation; survey, court 
trial, conclusion 

lain 


Classification 


Process Verbs 


Applicatidh 


Receiving 

Responding 

Valuing 

Organizing 
Character iizlrig 

K 


feel, sense, capture 
experience , pursue^ 
attend, perceive 

conform, allow, coop- 
erate, contribute, 
enjoy, satisfy 

believe, respect ^ seek, 
search, justify, 
persuade 

examine^ clarify^ create^ 
systematize i integrate 

internalize^ review^, 
judge, resolve i conclude 


all of the strategies 
below may be usdd to 
apply the affective 
. domain: Values clari- 
fication 
simulation 
Encounter lesson 
Role, pla^ying 
B o a^^^^^ r ea ke r s 



Model 2: 



Guilford's Structure of the Intellect (S.O-.I.) 

This structure presents the varioSfe components and classifications of 
the 120 intellectual factors identifed by J. P. Guilford. It indicates 
that each ability is a combination of an operation, a content and a pro- 
duct. Application of this model is made through the use of the Structure 
of tihe Intellect Learning Abilities Test by Dr. Mary Meeker. Using a 
profile obtained from this test^ individualized instruction and curriculum 
may be developed for each gif ted student. This model^emphasizes divergent 
and evaluative thinking abilities. 
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^ . Defiriitidns of Categories in the 

; Structure of inteiiect 

OPERATIONS 

Major kinds of inteilectual . activities or processes; things - 
that the organism ^des with the raw materials of Information^ 
irifbrmatibri being defined as "that which the organism discrim- 
inates." * 

C~- Cognition.. Immediate discovery, awareness, rediscovery, or 

recogriitibri bf information in various forms; comprehension or 
understanding. ^ 

Memo££. Retention or storage, with some degree^of availlbility, 

bf information in he same form it was committed to stbrage 
and in response to the same cues in connection with which it was 
learr 



U Divergent Production .. Generation of inforiiati6ri frbm given infor- - 

t ion ; where the emphasis is upon variety arid quant ity of output 

from the same source. Likely to involve what has been called 
transfer. This operation is most clearly irivblved in aptitudes of . 
creative potential- 

i; Convergent Production . Generation bf irifbrmatibn from given 

information, where the emphasis, is upbri achieving conventionally 
accepted best outcomes. It is likely the given (cue) information 
''^ fully determined the response. , 

Ev aiuation . Reaching decisibns or making j udgments concerning 
criterion satisfaction (correctness, suitability, adequacy, 
desirability, etc.) of information. - 

CONTENTS 

Broad classes or types bf information discr iminabte by the organism. 

F— Figural . Informatiori iri concrete form, as perceived^ b.r as recalled 
possibly.in the fbrm of images. The term "figoral" minimally. ^ _ 
implies f igure-grburid perceptual organization. Visual spatial infor- 
mation is figurai. Different sense modalities may be involved, e.g., 
visual ki nest he t ic . ^ 

S — S-ymboJ-ie . Information in the form t)f tionntative signs ^ Haying rib 
^ significance in and of themselves, such as letters, numbers, musical 
* notation, codes, and words, when -meanings and form are riot cbrisidered. 
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Semantic • Ihf pinna tibri in the fbrm of meanings to which words com- 
inbhly become attached; hence most notable in verbal thinking and 
in verbal cdmmunicatidh but hot identical with words. Meaningful 
pictures also often convey semantic information. 
_ ______ . \__ 

Behavioral . Ihfdnnatidh^ essentially hdri-verbal^ ihvdlved in 
human iriteraotidris where the attitudes^ heeds ^ desires^ mddcis^'_ 
interitidris^ perceptidns^ thdujghts^ etc.^ df other pedple arid df 
ourselves are involved. • — , 

. ^ 

PRODUCTS 

Forms that irifdrraatidri takes in the organism's processirig of it. 

U""- Units . Relat^iyely segregated or; circumscribed items of irifdrraatidri 
havirig "thirigs" character. May be cldse td Gestalt psychdldgy's 
"figure dri a ground." 

C — Gl^&s&s . ' Conceptions underlying sets of items of irifdrmatibri grouped 
by virtue df ther cdmmdn prdperties. 

R — Re la t ions . Cdrinectidns between items df infdrmatidn based upon 

variabl€f«^dr pdints df contact that apply td them. Relatidnal con- 
nectidn-s are ihdre meaningful and definable than implicatidns. 

S — S ^stem s^ . Organized dr structured aggregates df items df infdrmatidn; 
complexes df interrelated or interacting parts. 

T — X^a ri s f Q rtna t ±Qxi3^ . Changes of various kinds (redef initidn, shiftis, or 
modification) of existing inforination or in tiis function. 

1 — Implications . Extrapolations of inf ormrition, in the form of expectan- 
cies, predictions, known or suspected antecedents, concomitants, or 
consequences; The connection between the given information and that 
extrapolated is more general and less definable than a relational 
connectl:on; 



22 

13 



ERIC 



parts: 



■t) Type I : General Explbratbiry Activities which introduce students to areas not 
ordinarily covered in the regular curriciiluiti. '. r 



2) Type II : Group Traini,ng Activities which include processes and operations which 
the student deal tnorfe e'ffeQtively with content and pedpl^. 

3) TypiTin; Individual arid Small Group Investiga tions of Real Problems. 



i 



TYPE I: 

Exploratory Activities 





V 




TYPE II:' ; 

• 4 

Group Training Activities 



A 



V 



TYPE III: 

Individual ancf Small Group Investigations of 
Real Problems 
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The effectiveness of the instructional program, is determined 
to a large extent by the classroom setting^ and should ' ^ 
accomed^ate large groups small group and individual activities. 
In addition to the classroom,^ community resources and field ^ 
experiences should be incorporated as viable components in 
the irisjfructiorial program. ^ . ' ^ ^ 

The raethddblogy and activities tHe program should reflect 
the student's identified sCrengthe, weaknesses, interests 
and learning styles . ' . • 

1. Strengths and weakqesses of gifted students are identified 
by var ious means such as: standardized tests, c lass room 
work samples^ teacher observations, and teacher-pupil 
interviews^ The Structure of the Intellect Learning 
Abilities Test is recommended as one appropriate instru- 
ment for detenninfhg strengths and weaknesses, ' F(>J4 owing 
administratibri of this test by the teacher _of _ tja^/^^ 

a profile can be Iricdrpdrated into the indivT3tr^fr~etiuca- 
tiorial plan. V Emphasis should be placed on reinforcing j 
the identified strengths arid imprdying weaknesses by means f- 
of carefully planned S.O.I, apd other curriculum lactivitieM. 

2. Student interests can be dete^ined by iritejrest 'inveritdries 
(see Appendix) . 

3. Learning styles may be ascertained through the' use. of 
inventories arid teacher dbservat ions (see ^i^ppepdix) . 

4i Strategies suitable for gif tecf^ studerits iriclud^: 

a. Large arid small group activities ' . 

(1) f^earning centers (stations) 

(2) Unit studies 

(3) .Research skills 

(4) Mini courses - 

(5) Guest speakers (coimnunity resources) 
i (-6) Field experiences - , 

'(7) Group dynamics:^ 

(a) Creative problens solving 

(b) Simaiations ' v 

(c) Encounter lessons 

(d) ftole plwiying 
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b. Individual activities 



^ : (1) independent. study (contracts) 

• (2) eoinmunity ^^n-b^wyiship (see Appendix) 

SUPPORTIVE SERVICES 

Gifted students exliibit a wide range of characteristics; there- 
fore,' a support teaij with varied dricritatibris arid training is 
desirable. the responsibil i t i es b f various educational support 
team members int lude: _ 

»■ 

A. Student Servi«i Pcrsonntjl. 
1. ScluH)! Piiycholo[^;ist 



a 



Has responsibility tor observation, testing and 
diagiuisis . 
b. Translates test information into educationally 

re I uVciht Suggest ibris 
c . Cc:>nsul t s ti i rec t ly with t e.icne rs , o t ht- r ho(3] 
])t rsonnel and parents 

SchocU nuidcinc:^ Cciunseior 



a. Pan icip.ites in ;U reeniii^; , referral and placeuent 
prL)tessL*s ^ f 

b. Consults with tt-c/hers with regard toiipecific 
tec'hriiques desigfit,*d to assist t lie student 

c. Assists as 1^ liai^goii between regular and special 
education LL\ichers 

d . Prbv idt's iiid iv idua 1 and g.ronp (;ounsi'l ing as 
api)r()p r i a t e ; 

J. Schcu)! Social Worker/vtsi t inj» teacher 

Serves as a ir<n'son r)etweon Undent, familv, communitv^ 
aj;ehcies iiwd tUv scliOols; wh^'n approi)r iat e . 



H. 1 tistruct iotTa 1 Su})port Kesourct 

i. The Florida Dlagnost 1 c ami Leiirning Resources System (PIU.RS) 
provides technical ass l")t;t ance' tor curriculum development arid 
• implemerUat ton. The Florida Diagnostic and I.earning Resources 
'System is admi ii tste-tcd by thc> Department of Fducatlon, Bureau 
of HihicaLi(ni for Kxccptiona] S t nden t s 't h rouK h IH ht)st si'liool 
districts. 

. "Teaclier Kduc A ion CtMi tc> r^i 

,\, Determines trainin}^ nectls of teachers 
1). IM.nis iralhing aclivitUv; lor stall 

I- . Di - 1 Ivt'rs sc't v ic4's i liat .ii c r esi)oii;; 1 v** t i) t I'.u hcr needs 
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i; Community resoarce people are available to provide 
assistance and support to the teachers and students^ 

2, Coniraonity resources, organizations and facilities • 
provide specific programs' for the gifted. 

d. Transportation - 



in planning for tlie education of the gifted student, the 
district should give carefui consideration to the scheduling 
of transporation; if the students are assigned to a 
special school or class other; than the home school, trans-" 
portaion should be provided to accoraodate these .^tudents. 

In addition; it is recommended that the district budget fo^ 
transportation to provide opgor tun^tties for selected field 
experiences at no cost to the student; 

INSERVICE ^ ^ " ' 

Inservice education is; a very important aspect of total program 
planning for the- gifted . It is crucial that all school personnel • 
be^ provided sufficierrt opportunity to become aware of and under- 
stand -the purpose and function of all aspects of special progfiamming 
for gifted students. Inl addition, inservice education for teachers 
of the gifted must be provided to update skills and knowledge of 
current best practices in gifted education- The inservice program 
should be considered part of the total district program and ^ 
reflection of assessed needs of teachers, administrators and dis- 
trict perscrinei- Inservice educat ion may be provided on a variety 
of topics^ in a variety of ways and by different services, how- 
ever the following suggestions are offered to assist in the develop!- 
ment of a comprehensive inservice schedule. 

A. Preplanning Days ^ 

1. Aclmiriistrative Policies s'/ * 

ci. District procedures for Exceptional Student Education 

for prbgraminirig for the gifted 
b- Reporting student pirbgress to pa repts, school per- ^ 

sbririel arid other cbricerried prof ess ibnals 
c- Phi Ibsophical brieritatiori upbri which , programs have 

been developed, iricludirig a statemerit'of program 

goals : . . 
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d i Procedures for requesting liwte rials and eqiiipmeht 

e. Options for class scheduling 

f i Updating knowledge of n6w tegislatlbri 

- ■ 

2i Educational Planning 

a. Instruction in the use of standardized ass CvSs merit 
instruments 

'^^r Initial arid ongoing evaluation of studerit prbgre\ss 

c . Curriculum ideas and implemerita t ibri; 

d. Developing and recording educatibrial plariJ§ 

e. Evaluating studerit proi!*re3S arid educatibrial plans 

3, Supportive Services^ v 

a. Irifbrmatidri regarding the availability of communitv 
services 

b. Process through which cbmmiitiity services may be 
qb ta iried _ _ _ 

c . Services available through school personnel , in- 
* cludirig mediae/; i^tuderit services 

- ' - - _ ' - ^' 'V':-. 
B. Origdirig I ri service Experiences 

Developing currlauliim based on theoretical models 

Developing tebhriiques in the cr-eat ive process 

Develbpirig techniques of guidance and counseitnp. 



Characteristics, needs and learning stvles of gifted 
children 

Demdristratidn and production of instructional materials. 

Demonstration of effective activities by teachers of the 
gifted. 

Review of professional literature 

Preparation of iEP's, including regular education 
teacher involvement 

impieinentation of curricula, iricludirig bbjectives 
strategies, activities and evaluation 

Specif ic topics related to curriculum 
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C. Additional Alternatives for Ins'ervjd'e Program 

!• Classroom visitation . This provides regular education 
teachers with the opportunity to gain first-hand knowl- 
edf>e of program goals and bpefatldn. In addition^ 
teachers of the gifted visit regular education ciass- 
rooms for ah understanding of the studejit*s total educa- 
tional environment, 

2. Teacher meetings . Opportunities for teachers to get 
together to discuss common problems and possible sola- 
tibhs is a valuable experience professionally when 
structured in the proper environment. this may be 
especially beneficial to a teacher who works in a faci- 
lity where there are no other special program teachers. 

3- ^U^s^tlrig professors^ extehsioh courses and consultants . 

^- Special workshops or Institutes . Institutes and workshops 
which are designed for teachers from the local district^ 
or which include teachers from other school districts 
has been a highly effective means of dealing with curri- 
culum. Visitatibri to other district programs Is also 
effective. 

5. Newsletters . Although t Ime cohsumihg unless adequate 
office personnel is available^ the newsletter Is an 
excellent means to assist teachers in staying In contact 
with the happenings of the total program. 

6. Fellowships an d— S^Hblarships . Teachers may be encouraged 
to continue fcheir . formal training by making available 
addresses and applicatidhs of local, state or federal 
agencies thrcfffgh which firiaricial assistance may be obtained 

7. Profess i onal Conferences and Convent Ions > Most profes- 
sional conferences or conventions are held annually and 

^ usually are scheduled during the school week. It is 

highly desirable that' administrators design plans where- 
by teachers may at tend . Such opportunities are perharps 
the best morale boosters available. 

XI 1 1 . PROGRAlftvALJJATION 

A. A plan for program evaiaatlon should be determined b*y dis- 
trict personnel including the teachers, administrators and 
other qualified personnel (administrator of exceptional student 
education, supervisor of programs for the gifted) at least 
annually. Each district is responsible for developing 

specif ic procedures for evaluation. , 

B. Program evaluation procedures should be In terms of the 
program's basic objectives. The evaluation design should 
collect data for program validation, foilov-up, and raodi- ; 
tlcatlon of curriculum and pupil behavior;. 
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One method of evaluation is a tabaiation of lEP objective 
mastery on ari annual baisisi 

^ 

The total program evaluation should also incinde student, 
parents, teacher arid administrative reactions to the pro- 
gram. Such data can be collected in a variety of means: ^ 

1. Student lEP performance • 

2. Parent questionnaire 

3. Other school personnel questionnaires 

4. Student questionnaires 

5. Administrative observations 

6. Documentation of teacher performance 

7. State reviews and audits 



XIV. PARENT irT>/OLVEMENT 

Cooperation between the home and school is a vital factor in 
helping cy±fted children develop and use their abilities. 

Parents should be fully informed of all decisions that affect 
the educational programining of their child. In grdei: to 
meet the minimum due process standards in identification, eval- 
uation and educational placejnent of gifted students , parents , 
should be provided with the information! of the procedural safe- 
guards. 

A. Parents are encouraged to become more aware of their impor- 
tance in the educational process of the gifted student. 

Prior to program placeinerit, there should be contact with the 
^ parents to explain the program arid the proposed placement. 

The lEP conference is the most appropriate time aad bppdrtiinity 
to discuss v/ith parents the more specific details of the prdgrain 
and their role in it arid obtain their iriput. Topics to be 
covered in this cdrifererice iriclude: 



1. pevelopmerit of the lEP 

2. Parerit resporisibiiit ies 

3. S tuderit res pbrisib ill ties 

4. Teacher respdrisibilities 

5 . D is trie t respdrisibilities 

6. Daily prdgram dperaj:ions 

7. Additidrial parerit conferences and progress reporting 
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B. Parents should also be made aware of existing parent organi- 
zations, both iocai and state and given a contact person's 
name; 

H9USINS AND FAeltlTiES 

All of the facilities available to students in the regular 
school program should also be available for use by student in 
the gifted program. It is especially important that the media 
center have materials sppropriate for the levels and needs of 
gifted stiKlents, as well as sufficient audio visual equipment 
for both teacher and student use. Adequate time should be 
available on a need basis for gifted students to use the media 
center ; 

Other special areas such as art^ music, science or computer 
centers should, also be made available as well as specialized 
resource people needed for specific projects. 
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Sample Forms and Checklists 
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c ' ^ PUPIL'S INTEREST RECORP 
" , Citrus Gotinty 

Name - Date | G rade_^ 

i. Names of sibliri^Bt^ist^ begiririihg with oldest child) 




- - - ----- - ----- - t 

2. When you have time to do just as you please^ what do you llk^ best to do? 



3; What are the names of your three best friends? 



4. Do you take special lessons dutiside of school? 
Do yoo iik* them? 



5, is there some other kind of special lesson you would like to take? 



6. Do you listen to the radio at home? How much? 



When? — — F avorite pro grams: 1- 

2 1 ' ' 3 



7. Do yoa watch television at home? H ow much^?- 

Favorite programs: i 2 



8. If you were going to be in a show/play, what kind of per .son would yoo like 
to prat end to be? Why? _ 

9. If you were going to pretend to be an animal, what animal would vou like 
to be? Why? 



10. ^jfhich of these places would you like best to go : 1. F 



arm 



2. Circus 3. Zoo ' 4 . Museum 



5. Concert 6. Stage play_ 

7. Ball game 
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Sabject 



te S ii^i ed . '•' -.l^'-:;. v . • « 

baii^'^Coinpiet gd'- y ^ ; ' - ^ ■ ' 

Pagje "1:/; ^ '^.:v . : ^ 

\" \ ' r . • ■ 

1 - INTRnnugXtON - \ CONGRATm^ATIONS ! You are* gdinp, to select a project that 
YOU want to work oh. Yoii have discdVfe'ted in working in projects that no . 
orie's^iircq can possibly giv^' you all the maberi^ 

cular' area. By looking through bdokg,' mag^zihfs and encyclopedias, 
experimenting with materials, tallying with ,resource_ppople, etc., you 
can learn a great deal abdUt your interest ar:ea.. Wh^ you have done this, 
you will probably know more about/tfiat'. subject than anyone*lse in your 
class. Yoii then become a speciali st and y6a, will have something new to 
share with the class. : ^ ^. , v V 

This guidebook is to help you in working on your project. Read it' care- 
fully ^nd use some suggestionsi It will nialcfe your work much easier. 

•> This is not a project which yoa must do 'all by yotirself without the h^lp 
of your* teacher, friends,^ oarents, or librarian. If othcrs want to help 
you and are interested, welcome their help. The world is ; full of people 
from whom we can learn. Seek out valuable sources of irifbtmation. , Don t 
hesitate to ask for help. GOOD I^UGKl ' , ' 



3 SELECTINr^ MY- PROJEC T - Title 

A brief (explanation of my project: 



Some qUiestidns I want to answer; ~ (~ 



♦ 



- Classrddm Teacher 
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Hew Te fcQGATE iNFORMATION - Things to read _ 
Direct i-ons ; the teacher has checked sbme of the items oh this list to. 
help you find Information oh your project. After you have investigated 
the items checked by the teacher ^ you check the item in the first cbltmih 
beside the teacher's check (in the secdritl cplumh) . ^ 
Example of columns used for checks 



encyclopedia 
dictionaries 
textbooks 
biographies 
magazines 
records 
herb stories 
almanac 
library card catalog 
biblfdgraphies 
index for free materials 



-J 



pictures 

charts 

graphs 

Instructional Materials 
Center films 

TV 

newspapers 
maps 

adventut;e stdtsl[fes 
other 



5 PLACES TO GO 



library 

historical societies 
historical houses 
historical f actcries 
business places 
concerts 
recitals * 

exploring in nature 



town hall 
museutiiB 

historical viiiages ► 
antique shops 
research , laboratories 
art gallery and shows 
high schools 
other , 



6 P E OP L E TO S EE A ND W RITE JO FOR INFn^^TION 



resource people 
teactiers 

state guidebooks 
factories 
travel agencies 
state and government 

agencie^ 
musicians 



town officials 

librarians 

churches 

manufacturing companies 
Chamber of Commerce 
artists 
other \ 



7 IDEAS FOR SHARING YOUR PROJECT 



pictures 

magazines 

models 

dioramas 

murals 

posters 

charts 



maps . ■ 
riewsiaper clippings 
pla^ 

written report 
models of people, places, 
things 



chalk board 

records 

tape recorder 

film _ 

films trips 

slides 

drama 

oral report 
display 

overhead, projector 
other ^ 
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5 HOW TO ORGANIZE YOUR RESEARCH MATERIAL - After ydU have exhausted ail 
possible resources^ you aire ready to put everything you have learned 
together. There are several ways to do this. 

Choose one of the following: * , 

;* Make an outline for your report. ^ 

Using small cards, write dox^ the important things you 

want to . talk about . . 
From your research notes, put all the information to- 

.gether and in the proper order. 
Will you need to make anything? 

NOTE: Be sure to include jev^ry^fctnR ydo want to share. 

9 THXNGS-TO CHECK^E-REPORTING ORALfcY - After you have prepared vour report, 
ask yourself the foiiowing questions. Be sure you can answer all the 
questions yes before you rfeport* 

Is my information accurate? 
* Is my information important to* my subject? 
Did I exhaufit ail possible resources? 
' Do I know my subject weii? ^ 
Have i put it in good order for reporting? 
Do I have ne^' and interesting words for my report? 
Are the facts and events in the order in which they 

happened? _ _ _ 

Will the beginning of my report make the class interested? 
Can someone listen to me give my report before I give It - 
to the class? 

10 -THINGS TOyCjlECK FOR MY DISPLAY - When you have gathered your display mate-- 

rials and before you put them around the classroom, ask yourself the 

foiiowing questions. Be_ sure you can answer all the questions yes before 
you display your material. , ^ 

Do all of my materials have labels? 
Do my materials stick to the subject? 
Do the labels explain, the materials? 

Is it easy/^p undersGahd what I have written? J 

Is my display table heat and attractive? 

Did I choose interesting arid different ways to display 

my materials? , 

Have I asked sdmeone to hold any materials that tnight be ; 

needed during my talk? 

l\ THINGS TO RE^IEKBER T^EN REPOR TING ORALL Y - Our class has talked about ma riy 
things we should remember wheri giving a talk before a group. Here are some 
of the important ories. Try to remember them when you are speaking before 
the group. Underline the ones that are mo^t important to you. Write below 
-any other guidfes you feel you need to remember. 



i ^5 
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11 THINGS to REMEMBER WHEN REPORTINH ORALLY - cbritinued 

_ V 

Speak in complete sentences . 

Use new and varied vocabulary words. 

Speak in a clear voice so that everyone catl hear. 

Look at your audience arid speak to them. 

Say your words clearly.^ . 

Stand aside when you are poiritirig but picti^^es and maps 

12 LAST MINUTE DOUBLE CHECK 



Report is ready. 

Cards are ready. 

'^laterials are ready. 

Someone will_ help with the display, 

Sdmebrie Has heard my report. 

I am sure bf the date* 



13 EVALUATION 



Hbw did ybu feel as you worked on your project? 
Did ybo make *any changes as you progressed in your work 
Were ybu satisfied with the work yoo did? 
If ybu were to .do it again, what changes, if any, would 
ybu make in your proiect work? 
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Name 
Date 



PRIMARY INDEPENDENT STUDY PLAN 
Citrus County 



This weelc'l will do tfte fblldwing: 



Materials I will need: 



Signature 



Date of Cdrnpletion 
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KLEMKNTARY tNi)RF>KNI)i^NT STUDY PI^ ' 
Citiriis County 

Date Started 



My project;, will be: 



I will learn about it in the following ways! 



I will share my pro 



j JW^^y: 



PAGE teacher : 1_ Classroom teacher 

Date Completed — 

How do you feei about what yoa did? 
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JlINtOR HIGH PROJECT FORM 
- Cltfiis Count* 

^ 7 

Name _ _ • "«te<__,:;^^^::^^^, 



School - ^"^"^^ 



l.' My intended project ^your project may be an Indlvtdtml . team or group 
effort). 



2. Describe the enk result of your project (scientific study, poem, story, 
painting, movie^ report . etc.) 



-* — 



.What quests will you try to answer in your project Uf it is other 
than a creative work)? 



List the resources you will need to carry through your pro j ec t(an^expert 
in your interest area to work with you. a specific teacher, library^ 
materials, learning time in a business or company, laboratory or another 
school,) 



3^ 
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Student^ 



Project Topic , 



Presentation i)atG- 



I-NWWmiAL PROJECT CONTRACT 



Pasco Cdiihty 



(;r. Tr 



I will use 



sources : 



Date begiih 



Topic 

Research Questions 
Bibliography and Note Cards 
Outline . * 
Beginninj2; & Ending 
Rough Draft 
. Visual^ 

Final Report (Oral) " 
Hand in Written report 



Encyclopedias 

Magazines 

Newspapers 

Vertical File 

Letter to Govern. 

or other orgSnization 



Dates SuHmitted: 



Atlas 



— Dictionary 

— Thesaurus 

Interview 

. T.V. 
Other 



Description of visuals I will make: 



I agree to the -items listed oh this cdhtract^ and will be prepared to give my 
project preseritatidn on the date given above. 

Sighed, ; . 



Cohtractee * Contractor 



RESEARCH QUESTIONS 
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/ RATING SGAtE: i-Poor 

' . / . EVMlQN-qitEm ^ 2-Fair 

Fasco uouncy ^ 3-Acceptal)le 

froject Presentation 4-Very Good 

S^tstariding 

Poise 

1, Did 'the speaker stand erect without fidgeting or leaning? 

2, pii the speaker give. the appearance of being relaxed and self-confident? 

3, Did the speaker receive comments and criticisms graciously? " 



1. Was th*e diellvery Smooth and free from long pauses, repetitions^ and corrections?- ■■ I 
2* Was the' delivery paced so as to be clearly understood? 
3. Was the delivery paced to avoid monotony? 

Voice Projection , ' ^ ;; 

1. Cftuld.the speaker be iie^rd in ail ^parts of the rooiti? 

2. Did the speaker lower his/her voice in the middie of sentences or phrases? 
Audience Contact ■ . , 

1, Did the speaker look at the audience periodically? 
.2. Did the speaker hold the attention of the audience? 
Organization and Information _ _ 

L Did the speaker present the project Information in a discernible sequence? ; 
2,, Did the speaker prepare a notecard to speak from? i. 
Quantity/Quality of I iif^nRat-lon - ' 

. 1; Was the speaker able to explain the' knowledge gathered? ' - 
'2; Did the speaker use terminology relevant to the subject researched? 
3; Was the speaker secure in the knowledge- of che isubject researched? 
Visuals , : ; 

1. Here the visuals neat? , 

2, Were the visuals effective from all points in the room? 

3, Did the speaker show. visuals which were relevant to the subject? 

4. Did the speaker display the visuals at the appropriate time in the presentation? 

5, 'Did the speaker present visuals_of.a permanent nature? 

6. Did the speaker use a variety of visual material? 
£e-§-tflnifl^-and-4ndlng 

1. Were the beginning and ending of the presentation clearly distinguishable form the other 
' parts of the talk? 

2, Were the beginning and ending creative and novel? 



Teacher Coinments 



Student - -r Teacher 



GIFTED EDUCATION 
PROGRESS REPbRT 
eitrus Gounty 



Name- 



Date 



School 



Grade 



AGADHMie INV etVEMENT 

Excellent 



Good 



Needs 
linprovemerit 



Group Projects: 



■ COGNITIVE MiD AFFECTIVE SKILLS,. REHAVmR^-^FB^^AIT^ 
The student as an Individual: 



a) Demonstrates the ability 

to select own areas of study 

b) Works independently 

c) Utilises available materials 
and resource pecfpi^ 

d) Uses proper research skills 

e) Rationalizes the 'J^urpose for 
specific activities 



n 



Utilizes oral and written 
comnun ica t ion skills 

Operate^ Creatively 
Fluent- (f low of ideas,) to 
tiiink of the most 
Flexible— (to take different 
approaches) 

Or Iginal' -- (unique idj^is or ways) 
Hiahorat ivc~ -( to buAld on tOj 
give deta il , )'''e5ctnind 
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II. The student as a Group Member 



a) Reispects ideas of others as 
valuable 



b) Participates tn selecting 
common goals 

c) Shares in the responsibilities 
for activities 



III. The Student as an Evaluator 

a) Demonstrates economical use of 
time 

b) Demonstrates the ability to 
carry a task through until 
complet ion 



c) Demonstrates the ability to 
think and act creatively 

d) Demonstrates enthusiasm for 
learning 



Excellent 



Needs 
Improvement 



COMMENTS : 



ERIC 
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Example of Curr4.culuin Checklist 



CI TRy_S_ COUNTY RIFTED EDUCATION 

CURRICULUM ACTIVITIES. K^12 KEYED TO BLOOM'S TAXONOIIY 
CURRICULUM CHECKLIST - GRADES K-3 



CURRICULUM AREA 



MATERIALS 



EKLC 



A. Creative Thinking 
Skills 

Verbal i: ' 



Figural 



Research Skills 
I, Library Skills 



Using the Card Catalog 
Using the Dictionary 
Using the Encyclopedia 

Alphabetical Order 
Class if icat ion 
Map Skills 

2. Reading Skills 



Table of Contents 

index 

Skimming 

Find Important Facts 

3- Note Taking Skills 

Choosing Facts 
Condensing 
Organizing 
Outlining 

Developing Bibliography 



Rerizulli: Mark I, II 

Frank Williams 
Materials 

Making It Strange 

Stories With Holes 

Create a Book 

Search and Research: 
Packet A & B. 



Booklet : Research 
Skills and the Writ- 
ing of Research Papers 
by Linda Vogt 



EVALUATION 



3 5 
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Teacher Observation 
Student Products 
Pre^Test/Post Test 



Student End Product 
Tearh i? r Ob s erv a tion s^ 



Student -Performance 



CURRICULUM CHECKLIST CONTINUED 



^> CURRICULUM AREA 



MATERIALS 



&VALUATI^N- 



4. Writing Skills 



EKLC 



Fbllowihg Outline 

Good Paragraphing (Each has a 

topic sentence^ 

Giving Credit for Direct Quote 
Proof Reading Rough Draft 
Making Final Copy ' _ _ _ 
Including Title Page^ Table of 
Contents^ Bibliography^ arid 
any 11 lust rat Ibris riecessary 

C. Huraanltiies Urilt 



Drama 
Darice 

Literature 
Music 

Creative Writing 
Art 



_D. Probability, Statis- 
tics, and Graphs 



-J:, Animal Study 



Activities arid Materials 
will vary per grade 
level 



Records, F/S, Films 
Books, Field Trips, 
arid Resource People 

List Materials Used - - 



Mathways: Bar (Graphs, 
Coordinate messages, 
concepts^ and color & 
Dice Patterns 

Films : 

Fractions 
Graphs 

Probability & 
Statistics 



Books, Field Trips, 
and Resource People 
(Vary per grade level 
and interest ) 

Don' t Bug Me Unit 
(Insects) 
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Student Participation 
and Appreciation 



Teacher Observations 
Student End Product 

Pre/Post Test 

I* 

Teacher Observation 

Student Perfdrmarice 



Teacher Observatibri 
Student Erid Products 





eURRieUtUM CHECKtlST K-3 CONTINUED 



GURRICULUM AR E A - 



MATERiALS 



EVALUA^I^N^ 




Newspaper Unit 
Career Awareness 

Fine Motor Coordinar 
tion DeveijOpment 



I. Study of Economic 
CoiTimunity 



EKLC 



Green Thumb 



_k. Ecology Study: Ah 
On Going Study or 
Process Approach! 



Educational Skill 
Building Gaines 




FLRS Newspaper Unit 

Cooking, Woodworking^^ 
Printing, Photography 



Tangramsi Bl^ck Design^ 
Dubnbff and Parquetjry 
Blocks ^/ 

Bakery i Meat Market, 
Banki PrpduceMarket , 
Post Office^ Printer, 
Restaurant i etc.. 

Media Kit on, Plants, 
Field Trips -:to^Fldr is t, 
^ ur s e r ^-y— Voc"P T e chV ^ ■ 



Horticultural Dept. 

- - / J .'^ 

Field' Trip to Nature 

Trail site (C.R.P.§^) - 

- One visit per season. 

Marine. Sciencp* Station ^ 

Observation Reports 
Resource People 
Collections 
Films 



Siily Syntax : 
Dtki-A-Doilar 
H4ads-Up , 
Tens * 
Sentence Cube 
Down and Out 
Sentence Builders 
Cube Fusion 
plaster Mind 
Mulli Play 
Take Ten 
Science Bingo 
Perqu^ckey 
Digit . 
Spellb 
Spe-lirigo 
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Sisudeht 
Student 
Teacher 

Teacher 

■ - - . - 
Student 

Teacher 

Studetit 



Products 

Performance 

Observation 

■Observation 

Performance 

Observations 

Participation 
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Teacher Observations 



Student Performance 



Student Performance 
Teacher Observation 



eURRieUtUM eHEQOiiST K-3 eeNTiNUED 



MATERIALS 



EVALUATION 



M. independent Projects 



iJ. Other 



Independent Project Unit 
p. 4-8 Curriculiim Guide 
Leon County 
Library Resources 
Ifespurce People 



Teacher Observations 
Student End Project 
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PERFORMANCE DATA SCALES 
- RENZtn^LI-HARTMAN SCALE 

Scale for Rating Behavioral Charact e^rls ties; of Superior Students 

Naitte. i - Date 



School ; Grade Age ^_ __ 

Yrs . Mos, 

Teacher or persori completing this form ■ 



How long have you khovm this child? Months ' 



Dlrec trans ; These scales are designed to obtain teacher estimates of a stu- 
dent's characteristics in the areas of learning^ mdtivatidh^ creativity^ arid 
leadership. The items are derived from the research literature dealing with 
characteristics of gifted arid creative persons. It should be pointed out 
that a Qorisiderable amount of individual differences cari be fourid within this 
popula tion ^ arid f her pf of f» . thfi . ,p ±j:lE±l^ a rp. 1 ho v a^^y--.a-^i^^ .-^d^^^ 



Each itiBm in the scales should be cdrisidered separately arid should reflect 
"^the degree to which yoxi have observed the preserice or abserice of each char- 
acteristic. Sirice the four dimerisibris. of the iristrumerit represerit relatively 
different sets of behaviors, the scored obtained from the separate jscales 
should nat be summed to yield a total score. Please read the statements 
carefully and place an "X" in the appropriate place according to the following 
scafe of values. 

1; If you have seldom or never observed this characteristic. 

2i if yoo have observed this characteristic occasionally ; 

3; If yoo have observed this characteristic to a c o n s i d e r a b 1 e degrees 

4; If you have observed this characteristic almost ail of the time . 



Space has been provided following each item for your comments i 



Scoring: Separate scores for each of the three di'^nsions may be obtained as 
follows: * ^ . . 

Add the total number of "X's" in each column to obtain the "Column Total." 

Multiply the Column Total by the "Weight" for each column to obtain the 
"S "Weighted Column Total." 

Sum the Weighted Column Totals across to obtain the "Score" for each 
dimerisibri of the scale. ' - 

______ . 

, Eriter the Scbres belbw. * 

Leariiirig Characteristics . ...i. ............. ........ « - — ~r~ 

Mbtivatibrial Characteristics. ........................ 

Creativity Characteristics. . :_ _ ' . ■ 

. Leadership Chairacteristics. ............ 
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Part I: 



Learrilh|^ Char a cterls ti cs 



1. Has iihusualiy advanced vocabniary for age_ or grade level 
uses terms in a meantngfai way; has verbal behavior 
characterized by "richness" of expression^ elaboration, 
and fluency. 

2r Possesses a large storehouse of information about a 

variety of topicsMbeyond the usual interest of young- 
sters his age) . ; 

3. Has quick mastery and recall of factual information. 

4. Has rapid insight into cause-effect .relationships; 
tries to discover the how adn why of things; asks 
many provocative ^iiestions (as distinct from irifbr- 
matidn or factual questions) ; wants to know what • 
make^ things (or people) "tick". 

5j: Has a ready grasp of underlying principles arid cari 
quickly make valid geri^^ about everits, 

people, or things; looks for similarities and differ- 
ences in events, pgople^ and thirigs. 

6. is a keen and alert observer ; usually "sees raor^" 

OT "gets more" but of a story, film, etc. than others.. 

7. keads a gr^at deal on his own; usually prefers ^ 
adult level books; does riot avoid difficult 
material; may show a preference for biography, 
autobiography i ericyclbpedias, and atlases. 

i - - \- - > - - ' - 

8. Tries to understarid complicated material by. separating 

it into its respective parts; reasons things out for 
himself; sees logical arid cbmradri sense answers. 

Column total 

* " ' Weight 

f . ■ Weighted Column total 

>^ ■ 

' TOTAL 



50 
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Part il: Motlvatlohal Characterlat^c^ 

1. Becomes, absorbed arid truly involved Ih certain topics 

or problems; is persistent in iseeking task completioni 

(It is sometimes difficult to get him to move on to 

^ another topic) • >; 

Is easily bored with routine .tasks. 

3:^ Needs little external motivation to follow through in 
work that iriitially excites him. 



EKLC 



4.. Strives toward perfection; is self-criticai; is not 
easily satisfied with his own speed or products. 

5. Prefers to work independently; requires little direc- 
tion from teachers. 



6. Is interested in ^my "adutt probl e m s— sucfr a^ religion, 
politics, sex, ract - more than usual for his age level, 

7. Often is self-assertive ( sometimes .even aggressive); 
stubborn in his beliefs. 

8. tikes to organize and bring structure to thirigSi 
people, and situations. 

9i Is quite concerned with right and wrongs good arid bad; 
often evaluates and passes judgement on everits, people, 
and things. 



Column Total 
Weight 

Weighted Cdlumri -Total 
' "^TOTAL 



51 
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Part III: Cregtty-l-ty Characteristics 



1; 



Displays a great deal of curiosity about iiahy things; 
is constantly asking questions. about anything and 
everything; 



Generates a large number of ideas or solutions to 
problems and questions; often offers unusual 
("way out") > unique, clever responses. 



3; Is uninhibited in expressions of opinion; is some- 
times radical and spirited in di^sagreement ; is 
tenacious; 

4; Is a high risk taker; is adventurous and speculative. 
--_ ^ 

5; Displays a good deal of intellectual playfulness; 
fantasizes; imagines ("I won(^er what would happen 
if..."); manipulates ideas (i.e.^ changes^ elaborates 
upon them); is.of-ten concerned with adaptirigi' improving 
and modifying institutions, objects arid systems. 

6; Displays a keen sense of humor arid sees humt>r in situa- 
tions that may not appear to be humorous to others. 

7. Is unusually aware of imf^ulses arid more open to the 
irrational in himself (freer exfjressibri of feminine 
interest for boys ^ greater thari usual amount of 
independence for girls); shows .emotional sensitivity ; 

8. - Is serisitive to beauty; attends to aesthetic charac- 

teristics of thirigs. 

9. Is noriconformirig; accepts disorder; is tfet interested 
in details; is iridividualistic ; does not fear being 
differerit. 



10. Criticizes coristructively; is unwilling to accept 
authoritarian prbriburicemerits without critic-aX 
examiriatibri. , ' . 



Column Total 
Weight 



Weighted Column Total 



52 



TOTAL 
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Part IV: Leadership Characteristics > 



1. Carries responsibility well; cah^^be counted bh to do 
what he has promised arid ;U8ually does it^ell, 

2. Is self-cbrifideht with children his own age as well as 
adults; seems cdmf brtable when asked tb shbw his work 
to the class. / 

3. Seems to be well-liked by his classmates. 

4. Is cboperative with teacher and classmates; tends to 
avoid bickering and is generally easy to get alorij^ with^ 

5. Can express himself well; has good verbal facility arid 
is usually well^uhderstbbd . 

6.. Adapts readily to new s?.tuatibris; is flexible in 

thought arid action and does ridt iSeem disturbed when 
the nbtliial rduoine is changed, 

7. Seems to enjd^ being ardutid dther people; is sociable 
arid prefers ndt td be aldne. 

8. Tends td ddminate others when they are around; 
generally directs the activity in which he is involved. 

9. Participates in most social activities connected with 
the school; can be counted on to be there if anyone is. 

10. Excels in athletic activities; is weii-coordinated 
and enjoys ail sorts of athletic games; 

■^plumn total 



Weight 

Weighted Co lutnri -Total 



TOTAL 

4 
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DADE COUNTY JPUBLIC SCHOOLS 
SOUTH CENTRAL DISTRICT- 



Rating Scale for kindergarten Pupils 



DiRECTIONS: Please place ah X in the square beside each question which 
BEST describes the pupil. 



LANGUAGE 

i. Is the pupil able to read? 



Does the pupil's speech and sentence patterns indi- 
cate he is ready to read? 



3. Does the pupil understand his relationship in such 
words as up ^ down, top - bottom, big - little, 
far ^ near?, 



4. Does the pupil follow a three-step direction? 

5. Does the pupil remain on task for a minimopi of 
25 minutes? 

PSYCHOMOTOR ABILITIES ^ 
^1. Can the pupil skip, throw and catch? 

2. Does the pupil exhibit coordination by being able 
to bounce a ball or tie shoelaces? 

3. Can the pupil reproduce a five-beat rhythm pattern? 
4* Can the pupil draw a person? 

5. Can the pupil complete the missing parts of ah 
incomplete familiar picture by drawing the parts 
in their proper perspective? 

6. Can the pupil reproduce a three-dimensional design? 

7. Can the pupil hear likenesses and_ differences in 

the beginnings of words; ^-g., hill-bill^ feet-treat, 

boat-coat? 



54 



ERIC 



ERIC 



e. MATllEIIATICS 

I; Can the pupii repeat five digits forward and three 
reversed? < 

2i Can the pupii join and separate a sequence of sets? 

3i Can the pupil recognize and understand the value of 
' coins (penny, nickle^ dime and quarter)? 




D. CREATIVITY 



1. Can the jJupil irxterpret stories or picture in his 
own words? 

2. Can the piipil predict possible butcbmes for a 
story? ' 

3. Can tjie pupil create rhymes which communicate? 

4- Does the piipil offef solutions for problems that 
are discussed in the classroom? 

5. Does the pupil display curiosity by asking many 
questions or by other types of behavior? 

6. Does the pupil question criticgaily? 

?• Does the pupil explore new id-eas or invent new ' 
ways of saying and telling? 

8. Does the pupii perform independently? 

GENERAL CHARACTERiCTieS 



i; Does the pupii readily adapt to new situations; 
is he flexible in thought and action; and does 
he seem undisturbed when the normal routine is 
changed? 



2; Does the pupil seek new tasks and activities? 

3. Is the pupil cooperative; does he tend to avoid 
bickering; and is he generally easy to get 
along with? 

4. Does the pupil ten to dominate others arid 
generally direct the activity in which he 
is involved? 
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5. Does the pupil appear to be happy arid well ;2 Jj 

adjusted in school wdrki as evidenced by ® o ^ 

relaxed attitude^ self-confidence, and ^ 

pride in work? . ■ 



PLEASE DO NOT MARK BELOW THIS LINE 

Column Total 
Weight 

Weighted Column Total 
TOTAL 
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DADE COUNTY PUBLIC SCHOOLS 
SOUTH CENTRAL DISTRICT 



Rating Scale for First-Grade Pupils 



DIRECTIONS: Please place an X in the square beside each question which 
BEST describes thepapil; 



i • is the pupil able to read two years above grade level? 

2. Can the pupil recognize the number and sequence of ^teps 
in a specified direction? 



o 



CO 

at 



Can the pupil recognize the properties of right angles 
in a geometric figure? 



A. Can the pupil identify a three-dimensional object from a 
two-dimensial projection and/or a two-dimensional object 
from a three-dimensional projection? 



5, 
6. 



Does the pupil form sets and subsets^ 



Does the pupil understand the concepts of place value! 



\ 

7. Can the pupil create a ishdrt story for a familiar 
subject? 



8. Can the pupil Interpret storieis and picture in his 
own words? 

; . . ■ • / 

9. Does the pupil display curiosity by asking questions 
about anything and everything? 

iG. Does the pupil question critically? 
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iii Does the pupil demonstrate flexibility in his 

thinking pattern and the ability ^ communicate 
this to others? ^ ♦ 

12. Does the pupil perform indepj^ndeijitly? 



47 



57 



i 

13; 



14. 

15. 
16. 

18. 
19. 

20. 

21. 
22. 



23. 



Can the pupii complete the missing parts of an 
incomplete, familiar picture by drawing the parts 
in their proper perspective? 



Does the pupil exhibit superior ability in per- 
forming in an qrganized physical activity and 
obeying the rui^s? 

Does the pupil make associations between sounds 
and their symbols? 

'J 

Does the pupil tend to dominate others and 
generally direct the activity in which he is 



involved? 



Does the pupil appear to be happy and well* 
adjusted in school wo^k, as evidenced by relaxed 
attitude, self-confidence and pride in work? 




Does the pupil demonstrate tendencies to organize 
people, things and situatidris? 

Does the pupil follow through with tasks that 
initially heWas motivated to do? 

Does the pupil readily adapt to new situations; 
is he flexiW-e in thought arid action; arid does 
he seem undisturbed wheri the normal rbiitirie is 
changed? 

Does the pupil seek new tasks and activities? 



Is the pupil cooperative; does he* ten to avoid 
bickeririg; arid is he generally easy to get 
Ibrig with? 



Is the piipil self-confident with pupils his own 
age arid/dr adults; seems comfortable when asked 
shdw his wdrk td the class? 
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SCHOOfc B0Ai6 OF ALACHUA COUNTY ^ FLORiDA 
^ ©CCEPTiONAi STUDENT EDUCATION 
1817 East University Avenue 
Gainesville, Florida 32(561 

The High Schooi Gommanity Leadership Program 

PROGRAM DESGRiPTiON 

The High School Goramunity teadership Program reflects a belief that key 
decision makers in government, business, health, the arts, media, social 
services, and related fields have something significant to teach young people 
through exposure to their orginizational environments. Such learning oppor- 
tunity helps f 11 a major void in the high school curriculum, for despite the 
fact that all young people can expect to be coping with organizations the rest 
of their lives--as employees^ consumers^ and participants in civic affairs™ ^ 
nowhere does the formal instructional progress prepare them; for this phehdmehdh 

Gpmmuhity Leadership interns are seniors who take a semester's leave 
from all their regular studies and serve as special assistants to senior o'ffi- 
cials in goverhmeht^ private hdhprof it agencies^ civic orgariizatiohs ^ educa- 
tional and cultural institutibris, mass cbttmiuhicatibhs, arid the p^i^ate sectbr. 
The Cbinmuhity Leadership spbhsbrs include . city* •state, and federal cbmmis- 
sibriers, judges, museum curators, directors of coimuhity-based programs 
directbrs bf civic brgahizatibris, business executives, admiriistratbrs of pro- 
grams in the per fbrmihg arts, newspaper editbrs and publishers, arid radib arid 
-televisiori prbducers, Iriterris atterid policy meetirigs arid cbrif^rerices with 
their spbrisbrs, fbllbw Up bri special assigipierits, prepare membrarida arid 
repbrts, arid at times even travel with the spbrisbr. \ 

The success bf the program is based on a close brie-tb-brie /relationship 
between the spbrisbr arid intern. 4 < 

Interns are with their individual sponsors four days a week during regpiar 
business hburs. On one day eaclv week, all of the interns meet as group for 
semiriars bri urban pblicy development and administration, in which they discuss 
readings, meet with officials, make site visits t:o programs, in operation and 
often make their own presentations. Hence, the prografo is' a marriage of the 
theoretical and the practical, combining the best elements of a classroom^ 
analysis with kctual experience in the world of executives and organizations. 

^As further evidence of the serious educational nature of the program, interns 
are required to keep analytical daily logs of their activities and to present 
projects to their high schools at the end of the semester which demonstrate 
what .has been learned in the program. Interns are not paid because they are 
in the program to learn rather than to be productive employees. However^ they 
do^eceive a full semester of academic credit for their participation. 
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a . . - 

BlddiiiP^enjarain (editor) Taxonomy of Educational Obfjectives , Handbook 1 
Cognitive boman New York: David McKay Co. Inc., 1961. ^ 
* _ _._ _..■»_._ 

Boston, B. e. (Ed.)., A Resource Manual of Ihfdrma tidn on ^ducatln g th^ - 
Gifted and Talented , Reston, Virginia:, Eric Clear irighduse on Handi- 
capped and Gifted Children, Stock No. 116^ 1975. 

M _ _ _ _ _ 

Boston^ B; 6. (Ed.)., Gifted and Talented: Develdpin& Eletnentary and 
Secondary Sctiool Programs .. Reston^ Virginia: Eric Clearinghouse on 
Handicapped and Gifted Children^ Stock No. 118, 1975. >^ 

Delp, Jeanne Li, Martinson, Ruth_A. , The ^i ^ ted & Talented: A . Handbook 
for Parents . Ventura County Superintendent df Schools, 
Ventura, California: Juhe^ 1974. 

Feldhusen, J. & Tref finger ^ . D_., tea ching Creative T hinking a nd Problem 
Solvihg . Dubuque, Iowa: Kendall-Hunt Publishing Co., 1977. 

Gallagher, Jjpes J., Teaching tjie a ifte'd Child . Boston': Aiiyn & Bacon, 
Inc. , 1975 Edition. ' . 

^Gowan, J. & Torrance^ P.. Educat ing the Ables t^ . Itaska, liiinoris:* 
Peacock PubjLishing^ 1975. ' ' 

Gowan, J. C, Development of ^he Creativ e ^Endividuai . San Diego: 
i^^m. Knapp, 1972. 

Gowan, J. C. and_ Others •,"Grdup Counseling in the Development of Self 
Concept", i Califdrnia^^^^^rsdnnal ajKi JSuidance Journal III . 4:16-21|» 
1970. ~ 
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Gowan, J. C.> Develo pment of the Psychedelic Individual . Buffalo: ^ 
Creative Educatidrt FdUndation^ 1974 i 

Guilfordi J. P., Intelligence^ €xeativity & Their Educational Implications . 
Sai^i'egd, Caiifdrnia: Robert R. Knapp, 1968. 

Guilford J. P;, Way Beyond the I,Q. Buffalo, New York: Creative Educatidri 
Fduhdatidn, 1300 Elmwood Ave., 1977. (Also recommended for regular 
classrddm teachers and parents) , ' 

Harnadek, A., C^tlcal Thinking Book I . Midwest Publishing Co. Inc., 

P.O. Bdx 129, Troy, Michigan 48099 (also includes Teacher's Manual and 
various student workbooks) . 

Hoyt, Kenneth B., Hebeier , Jean, Career Education for Gifted and Talented 
Students . Salt Lake City: Olympus Publishing Co. ^ 1974. 

Ian, S., Providing Programs for the Gifted and Talented - A Handboo k .^ 
il^ston, Virginia: Eric Clearinghouse on Handicapped arid Gifted 
Children, slock No. 114, 1975. . 
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^ Your Gift 
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ed GMid-^ M .You ,. Ristdn, Virginia: Eric Clearing- 



Kaufmahh 

house bri jlahdicapfped and Gifted -Chtldr^ri, Stock No. 143, 1976, 

Mattirisbn^ Ruth_4. ^ Curricuiuin^^n#^ ichtnent/ - f or the Gifted In tTie Priii iaj:;^ ' 
Grades . Engl^od Cliffs, New Jersey: Prgrttice Hall, Inc., 1968 
(paperback) . ^ . - ' » c 

Martinson, R, aTI T4^ Identification of tb e^ ifte d a i uL T^ertted . 

Restbri^ Virgiriiil Eric Clearinghoqse Handicapped and Gifted Children, 
StdcK No. 115, 1975T . ^ : 

Martirtsdri, Ro A. & Seagoe, M. V., The^^bilities of Yonng Children V • 
Reston, Virginia: C.E.C. , Stock Npi 13, 1967. A 
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Meeker, Mary, S^0.I. Institute . El Segundoj California 90245. 

Meeker , M. , Advance Teaching Jadgmen . t, Planning and Decision Making, 
Institute, 214 Main Street, Ei Segundp, CalijEornia 90245, 1976. 

Parnes, S., AHA! ' Buffalo, New York:" D.X).K. Publishers, 1975. 

Parnes,'S. & Noller, Ro ^ Toward Supdr-Sanlty : Channeled Freedom . 
I Buffalo, New York*: *D.O'.K. Publishers, 1973. 

Renzulii, J., The Enrichment triad Model . The Creativje_Learning Press , 
53G Silas Deane Highway, Westhersf leld ^ Connecticut 06109, 1977. 
\^ . ' . . _ __ • . 

SandBsis; N. M., Classroom Questions, jJhat Kinds ? New York: Harper and - 
Row. Pobiishing, 1966. . ^ . 

Strang, R., Helping Your GTf ted, Child r New York: E. P. Duttbri, 1960. 

Tudor, R., Problem-Solving Thtough Creativ^ Analysis:. New York: John Wiley 
and- Sons, 1974. ~J ~ 

^-F. E. ^ Classroo^ Ideas for Encour aging ThlKking and Fee l i ng , 
lo, Nev7 York: D.O.K. Publishing, 1970. 
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jlmiDA-DEVEfcePED MATERIi^S 



The following products are the 're8Si|^^,f a gifted education project ' fuhde^ 
through a P.L. 93-38(3, Section 404^*' gtant-award to the State of Flori" 



They are available from each of the respective Florida teaming Resources 
System (FLRS) Center or the Bureau of Education for E^tceptional Students 
Clearinghouse/ Information Center , Department of Education. 




CENTER INVOLVED IN DEVEL0P>@JT 

FtRS/Apaiacfiee-teon County 
Adaderaic Resource, Center ^ ► • 



FtRS /Central-Polk County 



PRODUCT , i 

Gurriculum Models fqirVGiftdd 
Levels 1 (K~2);, 2 ^3^SJ, and 



iucatioil: 



Portaiab Moduiis : _ Space ^Technology ^ Mass 
Media^ Law^ City Syndrom^^ and PASTA 
fPtrepared Activities for Students arid 
.Teachers to Adapt) 

Teaching for Evaluative Thirikirig: ■ 
Guidelines far Teachers of the Gifted' 



FLRS/Crowh-Duvil' County 



■ FLRS/East-Brevard County 



FLRS/Pines-Alachua Courity 



*■ f 



Curriculum De§igri for Gifted Education 
Social Processes, Research Methods, 
Critical Thirikirig, Creative Expresision, 
Scieritif ic Approach 

Vdl.v I - Objectives arid Criterion Measures 
Vol. II - Level 1 Learriirig Activities (K-3) 
-Vol. Ill - Level 2 Learriirig Activities (A-6) 
Vol. IV - Level 3 Learriirig Activities (7-9), 

The Humariities: A Bridge to Ourselves 
(Ddmiriarit Themes of Historical Epochs) 
Levels 2-12 ^ 

Cbriflueritly OrientedMatheraatics Laboratory 
for Gifted Children 
Labs I-V - Elementary 
Lab VI - Middle School " 



/ 



FLRS/Spririgs-Maribri CbUrity 



Th^ Creative Process: Tracking the Giants 
Levels K-8. Includes rauitif aceted activi- 
ties based upon the lives of Da Vinci^ 
Newton, Priestly, Audubon, Carson and 
Voir Braun 



FLRS/Actibtt-Orarig^ County 



FLRS /Alpha-Palm Beach County 



Gifted Education:' Strategies and Instruc- 
tional Procedure's for Humanistic Education 

Multi-Media Approaches to Independent Stt^dy 




CENTER INVOLVED IN DEVEfcePMENT 



PRODUet 



FLRS/Media-Brbward County 

FtRS/PAEe -Washington County 
FLRS/Seven-fiainiltbn County 

FLRS/Shdre-Okalbb^a (ibuhty 

^ FLRS/Sbuthwest Six-Charlbtta 
County , 

_ _ _ ■ _ - * 

FLRS/Suricpast-Sar$isbta eburity 

PLRS/SOuth-Dade County 

^ FLRS/Buccan^r^Hillsrtjroiigh, 
Pasco and Pinellas County 

■ / 



A Practical Applicatlbh bf Guilfbrd's 
Structure bf the Intellect fbr th^. 
Development and Evaluation of Learning 
Activities fbr Gifted Students m 



The Art of ConimunicSt ion 



I" 



ynits for Education for fcle 
Atfchaeology, Anthropolbgyf . 



Gifted? 
Arti Religion 



Creative Man: Creative Awareness Through 
A^t and Music i 

Hutnanisihi Heroes^ arid Humanities: 
Iristriititibnal Units fbr Literature,- Speech 
and Drama i Architecture^ Art, arid Mtislc 
(Elemeritary Level) ; 

Hiimariism, Herbes^ atid Humariities: An 
Iriterdepartnrerital Approach for Increasing ^ 
Seif-ActUalizatibti iri Gift^ed Adolescents 

EducatJ-drial Serviqg!^i^sed on a Theory of 
Intelligence: Th^GuilCord Structure of 
the Intellect Model (Iriservice component) 

Instructional Units for Gifted Education: 
A Trj -County I^roject * _^ 



Topical NlihUils 

Vbiumis ill^A: 

.Volume Ill-ii; 

. VoiarSe iH-e.- 

Volume IH-B: 

Volume ill-E: 

Volume III-F: 

Volume HI-G: 

Volume III-H: 

--^ Volume IlU: 

Volume Ill-a; 

Training Manaals 
Volume IV-A: 
Volume IV-B": 
Volume IV-C^ 

Volume iV^b: 



(cbhtihiied from Inside front cover) 




^FOfifams , 1980. 



Evaluating the Non-English Speaking Handicapped , 1982. 
Media^on and Due Process Procedure^ J^^SZf 



Maintaining 



Eduoi 



tion Records oi P 



mtSt 1982; 



^ Alternative Communication Systems for Non-Vocal Stader^^^^ 1982- | 

Electronic Communication Devices for Visually Impaired Students, 1982. 
Part 2: Computer Accessibility for the Visually Impaired, 1983. 

Alternative Delivery Systems for Homebound/Hospitalized" Students^ 1982. 

^ . \ 

User's Guide AAMD AB^-PSV, 1981. 

Isted 4ns true tibri arid Support for the Handicapped; iiltbrim 

t, 1982. 

Interagency Serv i ce Plans for the Profoundly Mentally Handicapped , 1983; 
P a rt 2\ Partners in Planning: A PlanrRKg Guid e, 1983. 
Par^t 3 : Partners in Planning: A gaf^icipant's Manual , 1983. 




\ 



\ 




Training Manual for School 3ps Drivers Transporting the Handicapped, ISS^l 
A Training Manual, for Teachers of the Homebound/t^ospltalized Student^ 1980, 
A Training Manual for the Develbprnerit of a Home/Schbol Iriformatibri System, 

Educating Parerv ts-bf^he Severely EThbtibrially Disturbed, 1983. 
. . ' "^no^ted^ Biblibg^raphy, L983. 



^ ■- Volume IV-E: 

, Volume IV-F: 

. Volume, IV-G: 
Curficulum Piahhtng R^sodrces 
Volume V-A: 



Management of Eligibility arid Placem i sht Proces ses, 1983 
Par-enS Involvement-Pr 



pped-Studeats, . 198^ 



PjgSTtive Discipline for Excep-tional Stbdents, 1983. 



ERIC 



Volume V-B: 
VblUriie V-C: 
Volume V-b: 

Voiame,V-E: ^ 



Curriculum^lanning Resource Manual for BeveloiDmerital Skills^nd Communis 
cation Skills; Hearing Impaired; Deaf and Hard of Heacing , 1977. 

MODELL: Music br Drama tb Enhance Language Learning^ 198J7 

Affective. Curriculum for Secolidgiry Eriibtiorially Handicapped Studerits^ 1983. 

Teghfhi^ijes b^f-P^cisiori TeacWrig , 

Part 1 1 Trainings Manual, 1983. i / ^ ^ 

Part 2; Math Basic Skills Curriculurh , 1983; 
Part 3; ,^eading Basic Skills Curriculam, 1983. 

Project jVEY; Increasing Visual Efficiency, 1983. r . ^ 
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^.Statcbf FloHdJ 
bcpartmcnt of |^ircatidh 
_ Tallahassee, FlSrida 

Ralph p. Turlington, Cbrqmissioher 
^fr'I'!^^'Y^_*^?L*^n/cqUal 
pppor^nity employer^ 



FLPRJDAl A OF EDUCATION AL pjST>NCTION.:**Oh a itatewlde average, educatlonBj 

achievement 'in^khe State of Florida wuj eqaai that of the upper qaartiie of states within five 
years, as intdicafeSTpy cbmmbhiy accepted jjrfterta of attaihmehi." 
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